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1. Project Overview

The Amani Project, a collaborative initiative between Smile Foundation and Children in Harmony, integrated music
education with SEL principles to empower underserved children in Delhi NCR, India.

During the 2025 reporting period, the project implemented across six centres in Delhi NCR with 350 students, the
project integrated structured music education with SEL frameworks to address gaps in emotional awareness,
confidence, behavioural regulation, and positive peer interaction among children aged 8-16 years.

SOCIAL & EMOTIONAL
LEARNING

SOCIAL
AWARENESS

The ability to take the
perspective of and
empathize with others,
Including those from
diverse backgrounds
and cultures

RELATIONSHIP
SKILLS

The ability to establish and maintain healthy
and div

and groups

SEL and MUSIC- MAKING? Social and emotional
learning (SEL) is the process through which
children and adults understand and manage
emotions, set and achieve positive goals, feel and
show empathy for others, establish and maintain
positive relationships, and make responsible
decisions. Studies show that music-making
(especially in a group setting) can have a similar
effect to your standard SEL intervention. For
instance, in Koelsch (2013), the researcher found
that “when playing music in a group, individuals
have contact with other individuals, engage in
social cognition, participate in co-pathy (the social
function of empathy), communicate, coordinate
their actions, and cooperate with each other,
leading to increased social cohesion. Music-
making is special in that it can engage all of these
social functions effortlessly and simultaneously.”

Even better, Bailey and Davidson (2005) report, “music can provide opportunities for people to emotionally invest
in one another. For example, within a choir of homeless and other marginalized individuals, group singing was
found to offer powerful social benefits, namely a sense of camaraderie and a social support system.”

The Amani Project is a community-based, music-led Social and Emotional learning (SEL) initiative designed to
empower children from underserved communities through emotional literacy, creative expression, and

leadership development.

Prior to the intervention, children largely engaged with music as passive entertainment and demonstrated low
confidence, limited emotional vocabulary, weak attention spans, and minimal self-initiated participation.
Emotional expression was restricted to basic feelings, with little awareness of inner change or personal growth.

Through participatory, experiential sessions involving music, storytelling, songwriting, and reflective activities,
the project enabled children to actively engage with emotions and creativity. Over the course of implementation,
350 children participated regularly, exceeding the initial target.

Key outcomes included:

Significant improvement in emotional awareness, expression, and empathy

Increased confidence, leadership, and peer collaboration

Strong engagement with musical instruments and creative practices

Noticeable behavioural improvements observed by centre mentors and teachers




Quantitative assessment indicated high gains across SEL domains, particularly in self-awareness and responsible
decision-making. Qualitative case stories further demonstrated deep personal transformation, especially among
children previously withdrawn or behaviourally challenged.

The Amani Project demonstrates that music, when intentionally combined with SEL, can serve as a powerful
catalyst for emotional maturity, behavioural change, and youth empowerment within community settings.

2. Project Background and Context

Children growing up in underprivileged communities often face multiple challenges including limited access to
quality education, emotional support systems, and safe spaces for self-expression. Many of these children are
exposed to unstable environments, negative peer influences, and a lack of structured routines.

While music is commonly present in their lives—through mobile phones, social gatherings, or community
events—it remains largely passive consumption rather than an active learning or expressive tool. Formal music
education and emotional literacy programs are often inaccessible due to financial constraints.

The Amani Project was designed to bridge this gap by integrating music education with Social and Emotional
learning, enabling children not only to learn musical concepts but also to use music as a medium to explore
emotions, empathy, collaboration, and leadership.

3. Evaluation Methodology

Evaluation Approach:

The evaluation of the Amani Project adopted a mixed-methods approach, combining quantitative indicators with
qualitative insights to capture both measurable outcomes and lived experiences.

Tools & Methods Used:
1. Observation & Google form-Based Assessment

¢ Continuous observation of behaviour, participation, attention span, and peer interaction during
sessions

¢ Changes tracked over time by the facilitator and centre mentors
2. Reflection & Expression Outputs

¢ Empathy stories, songwriting exercises, and group reflections used as indicators of emotional
understanding and articulation

e Comparison of early-session outputs with later creative work
3. Mentors Feedback

¢ Regular feedback from location mentors on behavioural changes, discipline, cooperation, and
classroom conduct

4. Self-Expression Indicators
¢ Willingness to volunteer, perform, lead groups, and express emotions publicly

¢ Increased initiation of creative and reflective activities by children




4. Project Purpose and Objectives

To empower children by developing emotional intelligence, leadership qualities, and positive life skills through
structured music-based SEL interventions.

Specific Objectives

e Develop SEL skills such as self-awareness, empathy, emotional regulation, and

decision-making through music. EMOTIONAL ENGAGEMENT

e Engage students in collaborative music-making to strengthen confidence and

social connection. REFLECTION & EXPRESSION

o Celebrate creativity, growth, and community engagement through public

performances. ‘
e Build the capacity of local mentors and teaching artists to deliver sustainable BEHAVIOURAL CHANGE
SEL through arts interventions. $

CONFIDENCE & LEADERSHIP

Amani Project Theory of Change

Students singing empathy song

Students Understanding Music Tempo and Beats




4. Target Population & Coverage
e Age Group: 8-16 years
e Target Participants: 350
e Total Centres: 6

Centre Locations:

e Noida, Uttar Pradesh

e Khora Colony, Uttar Pradesh
e Vaishali, Uttar Pradesh

e Hari Nagar, Delhi

e Dhaula Kuan, Delhi

e Surat Nagar, Gurugram

Tangible Outputs:

e 6 mentors and 1 teaching artist engaged in the program

¢ Amani-Music SEL Project Showcase Event held: 3 events

e 5-6 sessions per month at each location across all 6 centres (120 minutes each) wherein 2-3
sessions led by teaching artists depending on participants’ availability and need, focusing on
technical music skills and SEL integration and 2 follow up sessions led by local mentor,
emphasizing reflection, feedback, and community engagement.

e Musical Instruments and their storage boxes given to students: Triangle, Foot Tambourine,
Deru Drum, Acoustic Guitar, Cajon, Musical Spoons, Shaker Dual Chamber equally distributed
across all centres + 6 Portable speakers

e Instruments Made from waste by the participants = 534 approx.

e 350+ Notebooks, pens, stationery items, My Amani Journey Tracking Cards, Mood Meters,
Emotion Cards, and other educational materials distributed across all centers.

Socio-Demographic Profile of Participants

The socio-demographic analysis of participants revealed the

following: iidia

e Total participants: 350

e Gender distribution:

Female

Female: 63%
Male: 37%
e Mean age: 12.3 years

Gender Distribution of Participants
e Prior exposure to music: 78% reported listening to (Total = 350)

music regularly

e Socio-demographic characteristics of survey population: Total population were 350 of which

63 percent female student and 37 percent male students participated in the survey. The mean
age of students was 12.3 years. The survey captured that 78 percent of the students had prior
music exposure.




Class Number of students studying in the Percentage
class
2 23 7%
3 31 9%
4 41 12%
5 37 11%
6 62 18%
7 67 19%
8 52 15%
9 24 7%
10 10 3%
11 3 1%
Grand Total 350 100%

Peak Enrollment:

o Classes 6 (62 students, 18%) and 7 (67 students, 19%) have the highest share of students.
e Together, they account for 37% of total enrolment.

Middle Concentration:

o (Classes 4,5, and 8 also have strong representation (12%, 11%, and 15% respectively).
e This suggests the bulk of students are concentrated in grades 4-8.

Despite prior exposure, most children lacked confidence, structured musical understanding, and
emotional articulation skills.

This report evaluates the outcomes of the program, including participant feedback and measurable
improvements in SEL competencies. Additionally, it identifies areas for future enhancement to ensure
the program continues to effectively support the needs of the children and the broader community.

6. Project Design

The Amani Project adopted a participatory, experiential, and child-centric methodology, ensuring that
lea rning remained inclusive, engaging, and 100 Growth Across Social Emotional Learning (SEL) Domains
emotionally safe.
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Each session lasted 120 minutes and followed a
consistent structure:
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e Emotional check-in using Mood Meter

e Vocal warm-ups and collective singing

e Small group divisions for personalized
attention

e Hands-on music learning
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e Creative expression through storytelling and songwriting

e Reflection, feedback, and performance
This structured yet flexible approach ensured sustained engagement while allowing children to
explore their individuality.

The program delivered through a combination of interactive sessions by a trained Music Teaching
Artist and follow-up practice sessions by local mentors. The curriculum integrated foundational music
education (rhythm, melody, vocal training) with core SEL principles like self-awareness, emotional
regulation, empathy, social skills, and responsible decision-making. Tools such as the Mood Meter,
Amani Journey Cards, and creative portfolio building supported students in recognizing and reflecting
on their emotional and creative growth.

Major Goal of the programme implemented was:

v To equip underserved children in Delhi-NCR with the combined power of music-making and
Social and Emotional learning to help them understand and effectively communicate their
emotions, develop resilience, empathize with others, and contribute to society.

7. Core Interventions & Learning Modules:
Music Education Foundations
Children were introduced to:
e Note values (Whole, Half, Quarter, Eighth notes)
e Rhythm patterns using claps, body percussion, and instruments
e Dynamics through volume control and ghost notes
e Five Elements of Music: Tempo, Pitch, Rhythm, Dynamics, Melody

These concepts were taught practically, making abstract ideas accessible.
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Peers Learning Cajon Peers introduced to Deru Drum and Musical Spoons

Social and Emotional learning (SEL) Integration

SEL concepts were embedded organically into music activities, focusing on: Mood Meter activities
allowed children to track emotional changes throughout the day and during sessions.

e Self-awareness
e Emotional vocabulary




Empathy
Teamwork
Leadership
Decision-making

Creative Expression Activities: Every child was encouraged to create, regardless of skill level
Writing empathy stories based on personal experiences

Composing individual and group empathy songs

Experimenting with multiple genres (rap, Bollywood, poetry, R&B)

Creating DIY musical instruments

Group rhythm compositions

Empathy Songs written by students
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This song reflects the inner journey of a young individual
who may come from a small world but carries big dreams
in their heart. The student expresses that even if the
paths are difficult, they will not stop chasing their
aspirations. The lyrics highlight self-love, self-belief, and
resilience.

Through empathy, the student recognizes that everyone
carries hidden struggles and dreams. The song
encourages understanding one’s own emotions and
respecting the aspirations of others. It promotes courage,
determination, and emotional strength — reminding
listeners that setbacks are temporary but hope and
dreams must continue.

This song beautifully expresses gratitude and deep
emotional connection toward a mother. The student
acknowledges a mother’s unconditional love, sacrifices,
emotional support, and constant presence in both joyful
and difficult times.

The lyrics reflect empathy by recognizing the silent efforts
and emotional labor of a mother — her sleepless nights,
prayers, care, and guidance. The child expresses
thankfulness and promises to always value and
remember her love.

True empathy begins at home — understanding and
appreciating the unseen sacrifices of parents, especially a
mother.




This song highlights a mother’s struggle as she works
tirelessly to educate her children and fulfill their
dreams. The student acknowledges that the mother
sacrifices her own comfort and happiness for her
child’s future.
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The lyrics show awareness that while children sleep
peacefully, a mother continues worrying and working.
This reflects emotional maturity and empathy —
recognizing someone else’s pain, dedication, and
silent sacrifices.

The song also carries a sense of responsibility, where
the child understands the value of hard work and feels
motivated to honor the mother’'s efforts.

Empathy grows when we recognize the sacrifices
others make for us and feel responsible to value and
reciprocate that love.

Key activities in the project: Key activities in the project (cont....):
1 Learn Note Values and Make an instrument 7 Learn a Raga/Rhythm and demonstrate
2  Learn and teach mood meter 8 Become proficient in Mood Meter and understand
3 Learn elements of music and Make a Composition more emotion words
4  Write an Empathy Story 9 Take the Growth Mindset Challenge
5 Turn your empathy story into a song 10 Make a community connection, interview a
6 Practice and Perform Empathy Song for the changemaker

Community 11 Write a song based on community connection

12 Practice and Perform for the Community

The Amani curriculum combines foundational music education with structured SEL activities: - Self-Awareness -
Self-Management - Social Awareness - Relationship Skills - Responsible Decision-Making

Key pedagogical components include: - Mood Meter-based emotional identification and regulation - Empathy
storytelling and song writing - Group music composition and performance - Instrument-making and rhythm
exploration - Community engagement through public performances

Sessions were led by trained music teaching artists, supported by local mentors who facilitated follow-up practice,
reflection, and attendance tracking.
%

S

SEL in Action: Program Snapshots

This curriculum effectively integrated music activities with SEL principles, promoting holistic development in young
students. In addition to these 12 activities, students used short breaks or extended periods, to practice or perform vocals
and instruments, either individually or in groups. This approach ensured that music remains a central element of the
project and actively engaged students. During these activities, the mentor was responsible for encouraging students to
listen to one another, recognize each other's strengths, practice empathy, and maintain patience throughout the process.
The curriculum effectively implemented across six different locations in Delhi NCR, India. Each location was expected to
host 50+ students and was supported by one teaching artist, one mentor, and one music supervisor. The program included

four 120-minute sessions per month: two- three with the teaching artist and two with the mentor. )
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Introduction to Music & Emotional Awareness

The first two months focused on establishing a strong foundation in rhythm, emotional vocabulary, and
structured group learning. The objective was to build comfort, trust, and basic musical literacy while introducing
SEL concepts in simple, relatable ways.

Activity 1: Learn Note Values and Make an Instrument

Children were introduced to note values (whole, half, quarter, eighth notes) through body percussion, clapping
patterns, and rhythm games. To make learning tactile and engaging, students created simple musical instruments
using household materials such as bottles, boxes, rubber bands, and seeds.

Impact:

e Strengthened patience and concentration

e Encouraged teamwork and problem-solving

e  Built understanding of structure and rhythm in learning
e Fostered ownership through DIY creativity

Children demonstrated excitement in producing sound independently, shifting from passive listening to active
music-making.

Activity 2: Learn and Teach Mood Meter
i e i
Students were introduced to the Mood Meter A |

framework to help them identify and categorize
emotions. Through music-based exercises, children
connected rhythm and melody with feelings such as
happiness, calmness, frustration, and excitement.

AMANIPROJECT

Music SEL Showcase event - Decomber 2028

SRR

Students then took turns teaching the Mood Meter to
peers.

Mood Meter explained by a student during Amani
Music SEL Showcase event

Impact:

o Improved self-awareness

o Strengthened emotional regulation

o Enhanced peer communication

o Built confidence through peer teaching

Mood Meter activity supporting emotional awareness
and regulation

By the end of Month 2, children were able to articulate basic emotions and reflect on emotional changes
during sessions.
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Activity 3: Learn Elements of Music and Create a
Composition

Students were introduced to melody, harmony, tempo,
rhythm, and dynamics. In small groups, they created short
compositions using learned concepts.

Impact:

e Developed collaboration skills
e Improved listening and turn-taking
e Strengthened decision-making
e Built early leadership qualities

- P %

By the end of this, students were able to understand how music can represent emotions and experiences.

Developing Empathy & Expression (Months 3—4)

The second phase deepened emotional exploration, encouraging children to reflect on lived experiences and
transform them into creative outputs.

Activity 4: Write an Empathy Story

Children reflected on personal experiences where they felt understood or misunderstood. They wrote short
empathy-focused narratives.

Impact:
e Strengthened social awareness
e Increased perspective-taking ability
e Encouraged emotional honesty
e Built reflective thinking habits

Many children shared experiences of friendship, family challenges, and peer conflict.

Activity 5: Turn Empathy Story into a Song

Students converted their empathy narratives into original songs. They worked collaboratively to structure
verses, choruses, and rhythm patterns.

Impact:
e Enhanced creativity
e Reinforced collaboration
e Strengthened responsible decision-making

e Increased emotional articulation

Children who were initially hesitant began expressing deeply personal reflections through music.

11




Group Rehearsals by the students learning guitar to
turn the stories into songs

Activity 6: Practice and Perform Empathy Song

Participants rehearsed and performed their empathy songs for peers and family members.
Impact:

e Built stage confidence

e Strengthened public speaking

e Encouraged resilience through feedback

e Developed growth mindset

Children demonstrated pride and ownership during performances.

Musical Proficiency & Growth Mindset (Months 5-6)

This phase focused on deepening musical discipline and strengthening emotional vocabulary.

12




Activity 7: Learn a Raga/Rhythm and Demonstrate

Students were introduced to basic Indian classical music concepts, including simple ragas and taals.
Impact:

e Improved focus and discipline

e Developed cultural appreciation

e Strengthened rhythmic accuracy

e  Built structured practice habits

Children began demonstrating musical confidence and precision.

Students learning and collaboration Students practicing rhythm and teamwork
through keyboard-based music through hands-on instrument learning.

Activity 8: Advanced Mood Meter & Emotional Vocabulary

Students expanded their emotional vocabulary beyond basic feelings to include nuanced emotions such
as anxious, hopeful, overwhelmed, determined, and inspired.

Impact:
e Increased emotional clarity
e Improved self-regulation strategies
e Strengthened interpersonal communication

Children began using emotion words more frequently in daily interactions.

Activity 9: Growth Mindset Challenge

Students engaged in musical and emotional challenges requiring persistence and teamwork.

Impact:

e Strengthened resilience

e Encouraged learning from mistakes

e Built perseverance

e Promoted collaborative problem-solving

Children began viewing mistakes as learning opportunities rather than failures.

13




Community Engagement & Final Showcase (Months 7-8)

The final phase extended learning beyond the classroom into community engagement and collective
storytelling.

Activity 10: Interview a Community Changemaker

Students identified and interviewed a local changemaker, exploring community issues and personal
journeys.

Impact:

e Strengthened social awareness

e Improved communication skills

e  Built curiosity and civic understanding

e Encouraged responsible decision-making

Students developed pride in community narratives.

Activity 11: Write a Community-Inspired Song

Students composed songs based on their changemaker interviews and community learnings.

Impact:

e Connected personal growth with social themes
e Strengthened storytelling ability

e Encouraged collective identity

e  Built creative confidence

Activity 12: Final Community Performance

The program culminated in a public showcase where children presented their learning journey
through music, storytelling, and performance.

Impact:

e Increased self-confidence

e Strengthened leadership skills

e Reinforced emotional awareness

e Created a sense of achievement and belonging

14




Parents, mentors, and community members witnessed visible transformation in children’s confidence and articulation.

8. Key Findings and Outcomes

The evaluation employed a pre-post design comparing baseline (2024) and endline (2025) survey responses.
Baseline data was collected from 199 participants while endline data captured responses from 350 participants,
representing a 76% expansion in program reach. Survey instruments covered 45 indicators spanning music
engagement, soft skills development, emotional intelligence, self-worth, and community connection domains.

Data cleaning and standardization processes ensured comparability across survey waves. Response scales were
harmonized where necessary, with numeric scales (0-10) converted to categorical equivalents for analysis.
Percentage-point changes were calculated to quantify improvements, with positive values indicating enhancement
and negative values suggesting decline.

Program reach expanded substantially between baseline and endline assessment periods. The baseline survey
captured 199 respondents in 2024, while the endline survey documented 350 respondents in 2025—
representing a 76% increase in program participation. This growth indicates successful program scaling and
community uptake of the music-based SEL approach.

MUSIC ENGAGEMENT AND LEARNING OUTCOMES

1.1 Connection to Music

Participants demonstrated sustained strong connection to music throughout the project period. At baseline,
98.0% of students reported feeling a stronger connection to music after joining the Amani Project. While this
figure slightly decreased to 93.4% at endline, the high sustained level indicates that the project successfully
maintains students' engagement with music. The 4.6 percentage point decrease likely reflects normal variation
and the larger, more diverse endline sample.

Music ability improvement remained consistently high across both assessment periods. At baseline, 98.5% of
participants reported that the Amani Project helped improve their ability to play, produce, or sing music. This
remained stable at 98.0% at endline, demonstrating consistent perceived value of the music education
component.
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1.2 DIY Instrument Building

Hands-on instrument construction provided tangible skill-building opportunities for participants. Students
reported building an average of 1.73 instruments at baseline and 1.55 instruments at endline. The distribution
showed that at baseline, 36.7% built 1-2 instruments, 40.2% built 3-4 instruments, while at endline, 47.7% built
1-2 instruments and 36.3% built 3-4 instruments. These activities served dual purposes of practical skill
development and community building.

1.3 Skills Improved Through Music

Music-based activities facilitated improvement across multiple competency areas. Participants identified gains
in music listening (appreciating music from a musician's perspective), singing and instrument playing, group
music performance, music theory knowledge, and performance skills. The holistic nature of these improvements
underscores the project's success in using music as a vehicle for comprehensive skill development.

1.4 Music for Emotional Regulation

Students increasingly use music as a tool for mood management and emotional regulation. At baseline, 58.3%
of participants reported using music daily to shift their mood to a more positive state on the Mood Meter. By
endline, 54.9% reported daily use, with an additional 19.1% using music 'often' for this purpose. Combined
frequent use (daily + often) remained robust at 74.0% at endline, indicating successful integration of music as an
emotional regulation strategy.

Music Engagement Indicator Baseline ‘ Endline Assessment
Stronger connection to music 98.0% 93.4% Maintained High
Music ability improved 98.5% 98.0% Stable

Daily music use for mood 58.3% 54.9% Stable

Desire to learn more music 96.0% 95.7% Maintained High
Patience from music practice 99.0% 96.9% Maintained High

Table 1.1: Music Engagement Indicators Summary

2. SOFT SKILLS DEVELOPMENT
2.1 Overview of Soft Skills Assessment

The project measured eleven distinct soft skill indicators representing core competencies for personal and
professional success. These included: learning new things, accepting challenges, acting responsibly, working
hard, maintaining a never-give-up attitude, openness to suggestions, working together, communication,
empathy, leadership, and positive interpersonal behavior. Baseline assessments used a 0-10 numeric scale,
while endline assessments employed a 5-point Likert scale (Strongly Disagree to Strongly Agree). For
comparison, positive responses are defined as scores of 7-10 at baseline and Agree/Strongly Agree at endline.

2.2 Detailed Soft Skills Results
2.2.1 Learning and Growth Mindset

Learning new things showed meaningful improvement of 9.28 percentage points, from 71.9% to 81.1%. This
growth indicates enhanced curiosity and engagement with novel experiences among participants. The project's
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experiential learning approach through music creation likely contributed to this positive shift in learning
orientation.

Accepting challenging tasks demonstrated substantial improvement of 12.78 percentage points. Rising from
72.4% at baseline to 85.1% at endline, this indicator suggests that students developed greater confidence in
tackling difficult situations. Music performance inherently involves progressive challenges, providing regular
opportunities to build this competency.

2.2.2 Persistence and Responsibility

Acting responsibly improved by 14.20 percentage points, from 74.4% to 88.6%. This significant gain reflects the
project's emphasis on individual accountability within group musical activities. Students learned that their
personal preparation directly affects ensemble performance, reinforcing responsible behaviour.

Working hard for goals improved by 8.89 percentage points, maintaining already strong levels at 88.3%. The
never-give-up attitude showed impressive growth of 13.42 percentage points, rising from 74.9% to 88.3%. These
persistence indicators demonstrate the project's success in building grit and determination through challenging
musical endeavours.

2.2.3 Collaboration and Communication

Communication skills showed the largest improvement across all soft skills at 19.71 percentage points. Rising
from 72.9% at baseline to 92.6% at endline, this dramatic growth highlights the communicative nature of musical
collaboration. Group rehearsals, feedback sessions, and performance coordination all require active
communication, providing extensive practice opportunities.

Working together improved substantially by 14.48 percentage points, from 76.4% to 90.9%. Openness to
suggestions increased by 15.76 percentage points, reaching 91.1% at endline. These collaborative competencies
are essential for ensemble music-making and appear to transfer to broader cooperative behavior.

2.2.4 Social-Emotional Competencies

Empathy demonstrated strong improvement of 16.32 percentage points, rising from 77.4% to 93.7%. Music's
inherent emotional content provides natural opportunities for developing perspective-taking and emotional
understanding. The project's emphasis on expressing and sharing emotions through music appears highly
effective.

Leadership capabilities improved substantially by 18.33 percentage points, from 75.4% to 93.7%. Being nice to
everyone—reflecting positive interpersonal behavior—increased by 13.24 percentage points to reach 93.1% at
endline. These social competencies form the foundation for healthy relationships and community engagement.

Soft Skill Baseline (%) Endline (%) Change (pp) | Trend

Communication Skills 72.9% 92.6% +19.71 1 Strong Gain
Leadership 75.4% 93.7% +18.33 1 Strong Gain
Empathy 77.4% 93.7% +16.32 1 Strong Gain
Open to Suggestions 75.4% 91.1% +15.76 1 Strong Gain
Working Together 76.4% 90.9% +14.48 1 Strong Gain
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Soft Skill Baseline (%)  Endline (%) Change (pp) ‘Trend

Acting Responsibly 74.4% 88.6% +14.20 1 Strong Gain

Never Give Up Attitude 74.9% 88.3% +13.42 T Strong Gain

Being Nice to Everyone 79.9% 93.1% +13.24 1 Strong Gain

Accepting Challenges 72.4% 85.1% +12.78 T Strong Gain

Learning New Things 71.9% 81.1% +9.28 T Moderate
Gain

Working Hard 79.4% 88.3% +8.89 T Moderate
Gain

Table 2.1: Comprehensive Soft Skills Comparison

3. EMOTIONAL INTELLIGENCE OUTCOMES
3.1 Emotion Recognition and Expression

Emotional recognition capabilities remained at high levels across both assessment periods. At baseline,
96.0% of participants reported improved ability to recognize and name their emotions, while at endline
this stood at 95.1%—a marginal decrease of 0.84 percentage points. This stability at near-ceiling levels
indicates successful maintenance of this core emotional intelligence competency.

Emotional expression showed similar patterns with high baseline achievement. The ability to express
feelings effectively was reported by 96.0% at baseline and 93.7% at endline. While this represents a 2.27
percentage point decrease, the endline figure remains exceptionally high, suggesting sustained emotional
expression capabilities among participants.

3.2 Emotion Management

Emotional management competencies demonstrated strong sustained levels with minor variation. At
baseline, 96.0% of participants reported improved emotion management ability, compared to 93.7% at
endline—a 2.27 percentage point decrease. The slight decline may reflect more nuanced self-assessment
as students develop deeper emotional awareness, recognizing the ongoing nature of emotional regulation
skill development.

3.3 Social Awareness

Understanding and respecting others' feelings remained a strength area across both periods. At
baseline, 97.5% reported improved ability to understand and respect others' feelings, while endline
showed 95.4%—a 2.06 percentage point decrease. This minor decline from very high baseline levels likely
reflects measurement variation rather than substantive skill decline.

3.4 Emotional Vocabulary

Emotional vocabulary expansion showed positive growth over the project period. At baseline, 97.5% of
participants reported improved emotional vocabulary (knowing more words to describe emotions), which
increased to 98.9% at endline—a 1.37 percentage point improvement. This growth supports the project's
emphasis on articulating emotional experiences through music and discussion.
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3.5 Help-Seeking Behaviour

Help-seeking behavior demonstrated modest improvement from already high baseline levels. At baseline,
96.0% reported developing better help-seeking behaviour through project participation, which increased to
96.9% at end line—a 0.88 percentage point gain. The project's collaborative environment appears to normalize
seeking assistance and support.

Emotional Intelligence Indicator Baseline (%) Endline (%) Change (pp)
Emotional Vocabulary Improvement 97.5% 98.9% +1.37
Help-Seeking Behavior 96.0% 96.9% +0.88
Recognize & Name Emotions 96.0% 95.1% -0.84
Understand Others' Feelings 97.5% 95.4% -2.06
Express Feelings 96.0% 93.7% -2.27
Manage Emotions 96.0% 93.7% -2.27

Table 3.1: Emotional Intelligence Indicators Summary

4. SELF-WORTH AND COMMUNITY ENGAGEMENT
4.1 Self-Worth Indicators

Self-worth perception showed decline between baseline and endline, warranting further investigation. At
baseline, 96.5% of participants reported increased self-worth, while at endline, 84.9% expressed agreement
or strong agreement with improved self-worth—a decrease of 11.63 percentage points. This is the largest
decline observed across all indicators and may reflect several factors: measurement scale differences,
expanded sample demographics, or developmental challenges typical of adolescence.

Perceived importance in community similarly showed moderate decline of 3.09 percentage points. From
90.0% at baseline to 86.9% at endline, this shift suggests that self-perception relative to community standing
may have evolved. This could reflect increased self-awareness and realistic self-assessment rather than actual
decline in community status.

4.2 Growth Mindset and Resilience

Effort in educational pursuits showed notable decline requiring attention. The indicator measuring
increased effort in using intelligence to acquire education decreased from 97.0% at baseline to 90.3% at
endline—a 6.70 percentage point decline. Similarly, healthy competition mindset decreased by 5.82
percentage points from 93.0% to 87.1%.

Resilience—finding alternative approaches when facing failure—remained strong with minor decline. At
baseline, 97.0% reported improved ability to find alternatives, compared to 95.7% at endline—a decrease of
only 1.27 percentage points. This indicator's stability suggests sustained problem-solving orientation among
participants.
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4.3 Community Connection and Civic Engagement

Acting smartly under pressure showed positive improvement of 2.10 percentage points. Rising from 94.5%
at baseline to 96.6% at endline, this indicator demonstrates enhanced composure and decision-making
under challenging circumstances. Performance anxiety management in music contexts may contribute to
broader stress management capabilities.

Community connection improved by 1.88 percentage points, from 95.0% to 96.9%. More significantly,
identifying community problems and seeking solutions improved by 3.25 percentage points, reaching 95.7%
at endline. The ability to respectfully disagree grew by 3.98 percentage points to 93.4%, indicating enhanced
civic discourse capabilities.

Aspiration for making positive community difference remained at near-universal levels. At baseline, 97.5%
reported thinking about making positive change in their community, country, or world. This increased
marginally to 98.0% at endline—a 0.51 percentage point improvement. This indicator's consistent high level
reflects the project's success in nurturing civic mindedness.

Self-Worth & Community Baseline (%) | Endline (%) Change (pp) Direction

Indicator

Respectful Disagreement 89.5% 93.4% +3.98 T Improved
Identifying Community Problems  92.5% 95.7% +3.25 T Improved
Acting Under Pressure 94.5% 96.6% +2.10 T Improved
Community Connection 95.0% 96.9% +1.88 T Improved
Making a Difference 97.5% 98.0% +0.51 T Improved
Finding Alternatives 97.0% 95.7% -1.27 &> Stable
Importance in Community 90.0% 86.9% -3.09 1 Declined
Healthy Competition 93.0% 87.1% -5.82 1 Declined
Effort in Education 97.0% 90.3% -6.70 ! Declined
Self-Worth 96.5% 84.9% -11.63 ! Declined

Table 4.1: Self-Worth and Community Engagement Summary

5. MUSIC-SPECIFIC SEL OUTCOMES
5.1 Music Theory and Technical Skills

Confidence in identifying note values showed a shift in distribution patterns between periods. At baseline,
72.4% were 'very confident' and 26.6% were 'somewhat confident' in identifying note values. At endline, 58.3%
reported being 'very confident,' while responses showed greater distribution across confidence levels. This shift
may reflect more nuanced self-assessment as musical knowledge deepens.
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5.2 Patience and Perseverance Through Music

DIY instrument building effectively developed patience and teamwork skills. At baseline, 74.9% reported
'significant’ improvement and 24.6% reported 'some' improvement in patience and teamwork from instrument
building. At endline, positive responses remained strong, with combined affirmative responses indicating
sustained effectiveness of this hands-on approach.

Music composition successfully taught patience and perseverance. At baseline, 99.0% affirmed that
composing music taught them patience and determination. At endline, 96.9% continued to report this
benefit—maintaining strong levels with only minor decline of 2.13 percentage points. The creative process of
composition inherently requires iterative refinement, building these qualities naturally.

5.3 Empathy Development Through Storytelling

Empathy-focused storytelling exercises showed positive improvement in reflective capacity. At baseline,
81.4% reported 'deep' reflection and 17.6% reported 'some' reflection on empathy experiences through story
writing. At endline, 95.4% reported that writing stories about empathy provided opportunity for personal
reflection—representing strong positive engagement with this activity.

5.4 Performance and Community Connection

Practice sessions effectively boosted confidence for performance. At baseline, 84.9% reported practice
boosted confidence 'a lot' and 14.1% reported 'somewhat.' At endline, positive responses continued at strong
levels, with 84.3% affirming practice's role in building performance confidence.

Community performances strengthened participants' connection to their communities. At baseline, 82.9%
felt 'strongly' connected and 16.1% felt 'somewhat' connected to community through performance. At endline,
85.1% reported experiencing community connection through performance. This finding validates the project's
approach of using public performance as a bridge between SEL development and community engagement.

5.5 Classical Music Learning

Learning ragas and rhythms contributed to patience development during practice. At baseline, 94.0%
reported that learning ragas or rhythms increased their patience, with an additional 4.5% responding 'maybe.’
At endline, 84.0% reported affirmative responses to this indicator. Engagement with classical music forms
provided disciplined practice opportunities that developed focus and patience.

6. QUALITATIVE INSIGHTS

The study also captured in-depth insights from artist and mentors on key learning and success of the project
along with recommendation for betterment.

The in-depth interviews conducted with artist and mentors in school provided rich context to quantitative
findings. Key themes included:

eEmotional Regulation: Children reported improved ability to manage anger, sadness, and stress using music
and mood-shifting strategies.

eEmpathy and Social Awareness: Storytelling and songwriting activities enhanced perspective-taking and
compassion.

eConfidence and Voice: Public performances increased self-confidence, communication skills, and pride.
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6.1 Interviews with mentors:

Interviews with the mentors explained different aspects of the SEL in their everyday practice either through
individual or across multiple competencies (self-awareness, self-management, social awareness,
relationship skills, and responsible decision making). Mentors have mentioned that they enjoyed
association with the Amani project as it was a learning program for both students and also for the mentors.
Though many of them were not from the musical background but they did enjoy the project as they also
have noticed significant change among students who attended the sessions. During the conversation a
mentor mentioned that “earlier we had to go to each home to convince parents and community to send
their children to this Amani project learning program but now parents are coming to the centers with
requests to take their children which is huge success”. Mentors also mentioned that earlier children used
to roam in the community area instead of coming to the schools and now they have developed interest to
come to the Centers for musical learning and via music they are learning empathy, leadership, self-worth
and the communication. Moreover, students also have developed a positive attitude towards self-growth
education and personality development. According to the mentors, students have developed good habits
of empathy and social resilience which now are reflecting on their behaviour. It reflects in their stories that
develop the empathy and communication and sensitivity towards the society.

6.2 Interview with the music artist:

Music artist said that he had interest in the music since childhood and connected with music and the
children very strongly. According to him, “some kids in earlier sessions were sitting in last benches.
However, day by day they had grown interest to learning music and came in front row. I feel, this is huge
change”. He also shared that, “in the beginning of the project nobody was sure that whether children’s
will be liking the music and attend the classes. But slowly, they came and showed their interests”. He also
noticed that earlier children used to use foul language and they were disrespectful towards the nature,
animals or peers but after coming in the mini project when they developed empathy self-worth
communication leadership. They have developed a sense that there should be respectful towards every
everyone in the society and it's a huge change on a personal front.

9. Before-After Change

Before the Intervention

Prior to the Amani Project, children largely engaged with music as a source of entertainment rather than
expression. Music exposure was limited to commercial Bollywood, Punjabi, UK Punjabi, and hip-hop tracks—
primarily used for dancing or background listening.

eIndividual singing was almost non-existent. When encouraged to sing alone, children hesitated and avoided
participation. Limited engagement was observed only in group singing.

eEmotional understanding was basic and surface-level. Children could identify emotions such as anger, happiness,
or sadness, but lacked the ability to reflect on these emotions or understand how inner change was possible.

eConfidence levels were generally low. Leadership qualities and self-initiated participation were visible only in a
very small number of children.

eAttention span was weak, with children getting distracted easily.

eGroup behaviour included excessive noise, lack of focus on assigned activities, and difficulty maintaining
discipline.
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eEven during sessions, children often continued talking among themselves, making it challenging to manage large
groups of 50-60 participants simultaneously.

Overall, children participated passively rather than consciously engaging with either music or SEL concepts.

After the Intervention (Current Status)

By the end of the project, a visible and consistent shift was observed across all centres.

eEvery child developed interest in at least one musical instrument, with several children expressing curiosity to
learn multiple instruments. While time constraints limited deeper exploration, motivation and curiosity
increased significantly.

¢Children are now able to identify, articulate, and reflect on emotions. Each participant wrote an empathy story
and contributed to songwriting, demonstrating emotional awareness and expression.

eParticipation became self-driven. Many children actively volunteered during sessions, and some expressed
disappointment if they were unable to participate due to external reasons.

eLeadership organically emerged. Across centres, children began supporting the facilitator by managing small
groups, guiding peers, and continuing practice sessions even in the facilitator’s absence.

e Centre mentors observed significant behavioural improvement: reduced noise, better listening skills, respectful
interaction with teachers, and increased cooperation.

¢Children now demonstrate seriousness during learning while maintaining a healthy balance of enjoyment and
creativity.

These changes indicate a shift from passive presence to active ownership of learning and behaviour.

Outcomes & Quantitative Impact

Music Learning Outcomes
e 98% improved in playing/producing/singing music
e 98% reported learning new skills
Emotional & SEL Outcomes
e 95% better at recognizing emotions
o 98% better at expressing emotions
e 95% better at understanding others’ feelings

SEL Domain SCOI'ES: 5 Growth Across Social Emational Learning (SEL) Domains

e Self-Awareness: 96.9 (Very Strong)

80 1

e Self-Management: 85.6 (Strong)

60 1

Score (%)

e Social Awareness: 85.7 (Strong)

40 1

e Relationship Skills: 79.0 (Moderate—Strong)
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e Responsible Decision-Making: 91.1 (Very Strong)

. . . ones® - et 55 ’ s .
Qualitative Impact & Case Narrative T L

A notable moment emerged at the Noida Centre when a
child named Rahul (name changed) asked emotionally whether sessions would continue after the
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project ended. This reflected the emotional bonding, trust, and sense of belonging developed during
the project.

Children who were once silent and withdrawn began:
e Initiating conversations
e Sharing personal emotions
e Leading group activities
This emotional shift represents one of the strongest impacts of the Amani Project.

Community-Level Impact

e Increased awareness of emotions
e Positive peer influence
e Children sharing SEL concepts with friends and families

e Strengthened mentor-child relationships

CT
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Case Reflection: Navigating Potential Amidst Negative Exposure

At the Dhaula Kuan, Delhi centre, a senior adolescent participant (name changed for confidentiality)
initially demonstrated minimal attention span, frequent disruption during sessions, and limited
seriousness toward structured learning.

However, over time, consistent engagement, personal bonding, and non-judgmental communication
revealed a deeper reality. The child balanced multiple responsibilities—early morning work
distributing newspapers, school attendance, religious routines, creative vlogging, and centre
participation.

Gradually, music became an entry point for focus and self-belief. Choosing the cajén as an instrument,
the child began understanding rhythm and musical structure. Beneath initial disruptive behaviour
existed strong leadership potential, resilience, and work ethic.

Despite this progress, exposure to negative peer narratives within the community remained a
significant concern. Post-project observations highlighted how easily positive growth could be
overshadowed by external influences glorifying antisocial behaviour. This case powerfully underscored
the challenge of delivering transformative SEL learning within a limited time window, while children
continue to live in environments that may contradict these values 24/7.

Case Study 2: From Silence to Self-Expression

Age: Adolescent student (Grade 9)
Centre location: Hari Nagar, Delhi
Starting Behaviour:

The child remained quiet during sessions, showed minimal involvement, and rarely volunteered for
activities.

Key Turning Point:

During an empathy songwriting exercise, she wrote a deeply thoughtful piece. Upon encouragement
to complete and develop the song further, her confidence began to grow.

Music & SEL Learning:

o Developed strong interest in guitar
o Learned and confidently plays C Major, A Minor, and F Major chords
o Gained emotional confidence and expressive ability

Current Status:

She has now completed and composed her own full song. She confidently performed at the project
event and actively participates in discussions. She also explains SEL concepts to peers and raises her
hand to engage during sessions.

This transformation highlights how creative validation can unlock confidence and leadership.
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Case Study 3: Reena (Name Changed)— Potential Amidst Pressure

Centre location: Dhaula Kuan, Delhi

Senior adolescent student balancing academics, early-morning newspaper distribution, creative
vlogging, and family responsibilities.

Initially distracted and disruptive, Subrat struggled with focus and seriousness in sessions. However,
consistent engagement, personal bonding, and gradual exposure to music shifted his behaviour.

Choosing the cajén, he began understanding rhythm and musical structure. Beneath his initial
behaviour lay strong discipline, resilience, and leadership potential.

Despite visible growth, his exposure to negative peer influences within the community remained a
concern—highlighting the challenge of nurturing positive transformation within limited session hours.

Subrat’s journey reflects both the possibility of transformation and the complex realities of community
influence.

Mentors’ Testimonials

Centre Mentor (Hari Nagar, Delhi)

“Since these sessions started, children’s behaviour has changed completely. They wait eagerly for music
class and keep asking when it will happen. Earlier, teenage boys showed negative behaviour, but now
they help teachers, resolve problems themselves, and behave responsibly.”

Centre Mentor — (Nithari Village, Noida)

“Children now ask to be included in the project after seeing others. They share their stories, songs,
and creations with us. Earlier, they only created noise; now they complete their work first and enjoy
themselves without disturbing teachers or others.”

10. Key Learnings

1. Creative Facilitation Drives Engagement at Scale

The project revealed that creativity is not an add-on but a core facilitation tool. Managing large groups of 50—-60
children became possible only when sessions were designed to be playful, visual, and story-based. Using
cartoons, characters, and relatable examples to explain concepts such as the Mood Meter significantly improved
attention, curiosity, and classroom control. When interest was built, behavioural challenges reduced organically.

2. Emotional Safety Precedes Discipline

Rather than enforcing control, the project demonstrated that emotional safety and curiosity lead to self-
discipline. Once children felt seen, appreciated, and emotionally validated, their disruptive behaviour reduced
naturally. Small, honest reactions to positive effort created strong motivational reinforcement and boosted
confidence across groups.

3. Connection is Central to Learning

The project reaffirmed that meaningful learning happens only when children feel personally connected to the
facilitator. Building individual connections—even within large groups—enabled children to open up emotionally,
share concerns, and engage more deeply with both music and SEL concepts.
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4. Simplification Enhances Inclusion

Teaching music and SEL required a shift from technical language to relatable, experience-based explanations.
Concepts were more effective when connected to everyday life, familiar characters, or emotions children could
imagine and relate to. This approach ensured inclusivity, especially for children with no prior exposure to music
education.

5. Music Accelerates Emotional Expression

Music proved to be a powerful medium for emotional articulation. Children who initially struggled to verbalize
feelings were able to express themselves through songwriting, rhythm, and storytelling. Music acted as a bridge
between internal emotions and external expression.

6. Growth is Visible in Small Shifts

The project highlighted that transformation often appears in subtle moments—raising a hand, asking a question,
helping a peer, or showing patience. Recognizing and celebrating these small shifts played a crucial role in
building confidence and sustaining motivation.

10. Way Forward

1. Refined Age Group Focus

Future phases of the project will benefit from focusing on a narrower age group, ideally 12-16 years, allowing
for deeper emotional discussions, stronger peer bonding, and more age-appropriate leadership development.

2. Strengthened Mentor Orientation

Providing basic music-SEL orientation for centre mentors will help ensure consistency in practice between
facilitated sessions. This will reduce incorrect learning and support sustained reinforcement of concepts.

3. Structured Check-Ins and Feedback Loops

Regular emotional check-ins and brief feedback reflections after sessions will help track individual progress,
support emotional regulation, and identify children who may need additional guidance.

4. Enhanced Instrument Accessibility

While rhythm instruments are sufficiently available, increasing access to melodic instruments such as guitars and
keyboards—aligned with the number of participants—will support deeper musical engagement.

5. Leadership Pathways for Children

Children who demonstrate responsibility and initiative can be formally engaged as peer leaders, supporting
group activities, practice sessions, and discipline—strengthening ownership and confidence.

6. Continued Emphasis on Creative Expression

Songwriting, storytelling, and composition will remain central to the program, enabling children to continuously
explore emotions, empathy, and identity through creative mediums.

7. Gradual Progression Model

A structured progression—from basic emotional awareness to advanced expression and leadership—will ensure
that learning builds steadily over time rather than remaining activity-based.
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The way forward for the Amani Project lies in deepening emotional impact while maintaining creative freedom. By
refining age focus, strengthening mentor capacity, and expanding leadership opportunities for children, the project
can continue to evolve as a sustainable and transformative SEL initiative

The Amani Project demonstrates that music is not just an art form but a powerful tool for emotional and social
transformation. By merging music education with SEL, the project has laid a strong foundation for resilient,
confident, and empathetic future citizens.

The program’s interactive format, mentor-led sessions, and structured curriculum were instrumental in fostering
an environment of growth and development among underserved children. Some key recommendation include;

1. Expanding the program to additional underserved regions would allow more children to benefit from the
interventions. This could involve partnerships with local schools, community centers, and local NGOs to establish
new learning hubs. By increasing outreach, the program can ensure that more children develop emotional
intelligence, resilience, and confidence through music.

2. Increasing session frequency, setting up digital learning platforms will further enrich students' learning
experiences. Investing in technology-enabled learning—such as interactive music apps, online workshops, and
virtual mentorship sessions—can also help sustain engagement and accessibility, especially for students in remote
locations.

3. To improve program delivery, ongoing training and professional development for mentors and educators can
be prioritized. This can include workshops on advanced SEL facilitation techniques, music composition, and
inclusive teaching strategies. Well-trained mentors can provide deeper personalized support to students,
ensuring the program’s long-term effectiveness.

4. Implementing a longitudinal impact study to track the long-term effects of SEL-based music education on
participants will provide valuable insights for continuous program refinement. By collecting follow-up data on
students’ emotional growth, academic progress, and social skills, the program can assess its sustained impact
and identify areas for improvement.

5. Encouraging greater involvement from parents, teachers, and local leaders can help embed SEL principles
beyond the program’s direct sessions.

6. Improving student retention by working closely with local mentors and participants is essential, as many
students currently miss sessions or leave for their hometowns due to various reasons. Strengthening retention
efforts will not only support consistent learning but also allow the program to track the same group of students
over time. This continuity creates a stronger foundation for conducting baseline and follow-up surveys, making
impact assessment more accurate and meaningful.
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Logic Model Template

Problem
Statement:

Millions of children in India and in Delhi NCR from marginalized families and slums live under

difficult circumstances such as poverty, child labor, and lack of educational resources, which
impede their socio-emotional development and delay social progress.

Rationale:

India has the largest youth population in the world, with 253 million individuals aged 10-19
(UNICEF).

Nearly 50 million children are not achieving grade-appropriate learning levels (National
Achievement Survey, NCERT 2017).

33 million child laborers are engaged in work (Census 2011).

10-20% of children experience mental health conditions, including anxiety and depression
(WHO).

Engaging in music-based Social and Emotional Learning (SEL) fosters empathy, emotional
intelligence, teamwork, and resilience, crucial for addressing these challenges.

Program
Goal(s):

To equip marginalized children in India with the combined power of music-making and socio-
emotional learning to help them understand and effectively communicate their emotions,

develop resilience, empathize with others, and contribute positively to society.

Assumptions:

SEL helps children understand and manage emotions, set positive goals, show empathy, and
develop responsible decision-making skills (CASEL).

Participating in group music activities enhances social cognition, cooperation, and overall
emotional well-being (Koelsch, 2013).

Music-based programs improve self-confidence, engagement in education, and reduce
school drop-out rates.

Music-making supports anger management, teamwork, and substance abuse recovery,
leading to leadership development (Mikenas, 2003).

e El Sistema-inspired programs have demonstrated improved attitudes towards school
and social cohesion (Creech et al., 2013).

e  Music-based SEL interventions increase empathy levels among children through
collaborative songwriting and discussions (Kalliopuska & Ruokonen, 1986, 1993).

Resources:

e Organizational Partners: Smile Foundation, Amani Project, 6 Locations (Delhi NCR).
e Human Resources: 1 project supervisor, 1 Music Teaching Artist, 6 Mentors.
e Equipment: Musical instruments, Amani Project Toolkit.
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